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General

Frequently Asked

Questions (FAQ) — PSI

How did the Agreement come
about?

NCGE on request from the Department of Education
and Science (DES) established and facilitated
meetings between the DSGC group and the PSI in
relation to the PSI recognition of psychometric
testing modules offered as part of initial
education programmes in guidance counselling. The
Agreement (dated 2004) was signed in 2006 by all
members of the DSGC group (at that time). A five
year grandfather clause was agreed between the
DSGC group and the PSI allowing guidance
counsellors (from recognised programmes) who
graduated from 1999 onwards to register with PSI.

What is the Agreement?

The Agreement in Psychometric Testing is between
the Directors of Studies in Guidance Counselling
(DSGC) and the Psychological Society of Ireland
(PSI). Under the Agreement the PSI recognises
modules in psychometric testing provided by initial
education programmes in guidance counselling
(from 1999 onwards) which are signed up to the
Agreement. These programmes are:

¢ Higher Diploma in Guidance and Counselling
[to 2005]
University College Cork

¢ Postgraduate Diploma in Guidance and
Counselling [post 2005]
University College Cork

¢ MA in Guidance Counselling [post 2009]
University College Cork

¢ The Higher Diploma in Arts (Adult Guidance
and Counselling)
NUI Maynooth

¢ Diploma in Arts (Adult Guidance and
Counselling)
NUI Maynooth

¢ Higher Diploma in School Guidance and
Counselling [pre 2007]
NUI Maynooth

* Post Graduate Diploma in School Guidance
and Counselling [2007 onwards]
NUI Maynooth

¢ Graduate Diploma in Guidance Counselling
University of Limerick

e Masters in Education (Guidance and
Counselling Specialisation) [pre 2001]
Trinity College Dublin

* MSc in Educational Guidance and Counselling
(2001-2007)
Trinity College Dublin

* Masters in Education (Educational Guidance
and Counselling) [2007 onwards]
Trinity College Dublin

If you graduated from one of the programmes listed
above (from 1999 onwards) you are eligible to register
with PSI. Guidance counsellors who register with PSI
receive a Certificate of Competence in Psychometric
Testing for guidance counsellors valid for a five year
period. The certificate states that the recipient has
undertaken an academic foundation course in
psychometric testing and is competent to administer
and interpret ability and aptitude tests (excluding
restricted tests).

Am | eligible to register with PSI?

If you graduated from one of the programmes listed
under ‘What is the Agreement’ from 1999 onwards
you are eligible to register with PSI.
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Why should I register with PSI?

Guidance counsellors who register with PSI receive a
Certificate of Competence in Psychometric Testing for
Guidance Counsellors valid for a five year period. The
certificate recognises your competence
psychometric testing and will facilitate your access to
certain ability and aptitude tests.

in

How do | register with PSI?

To register with PSI you will need to visit the
PSI website (www.psihg.ie) and download
an application form. You will need to
submit the following with your application:
e An authenticated copy of your Masters/ Postgraduate
Diploma/Graduate Diploma/Diploma or a signed letter
from the course Director confirming your successful
completion of the programme concerned.

* A signed declaration that you will abide by the
guidelines of best practice for the administration
and interpretation of psychometric tests as
operated by the PSI.

e Signed permission for your name to appear on the
publicly available register.

e Aregistration fee of €100.

&

Do | need to renew my registration
with PSI at any stage?

Yes, registration is for a five year period. PSI will
contact you shortly before the five year period elapses
regarding re-registration.

| undertook a course that is not
listed as part of the Agreement,
why is the course not listed?

If the course you undertook was provided in the
Republic of Ireland and is not part of the Agreement it is
likely that the course provider was not a member of the
DSGC group at the time eg. the course provided by
DCU is a recent development and therefore DCU was
not represented on the Group in 2004. In the UCD case
the course was discontinued prior to 2004 and therefore
UCD was not represented on the DSGC group.

| qualified from a course prior to
1999, am | eligible to register
with PSI?

Only guidance counsellors who qualified from
recognised programmes on the list above from 1999
are eligible to register with PSI at present.

| recently undertook training
recognised by BPS (ie. BPS
Certificate of Competence Level
A), am | eligible to register with
PSI?

Only guidance counsellors who qualified from
recognised programmes on the list above from 1999
onwards are eligible to register with PSI at present.



Primary

All Work and
No Play

With the launch of Ready, Steady, Play! A National Play Policy by the National Children’s Office in
2004, Ireland became one of the first countries in the world to produce a detailed national policy on
play. The development of such a policy related to commitments made in the UN Convention on the
Rights of the Child (1989), the National Children's Strategy (2000) and the Programme for
Government (2002). The publication of the National Play Policy acknowledged that in the past,
children's play may not been given the priority or attention it deserved.

NCGE has highlighted the role of play in the personal
development of primary school children over the past
five years and invited Marc Armitage, an independent
consultant and researcher in children's play and the
wider social world of children to cite his view on the
topic. Marc hosts regular international conferences
in this area, including one held recently in Dublin
called ‘Play, the glue that holds the school together’.

Marc noted that the important link between mental
health, self-esteem and happiness within the
educational environment has been recognised for
some time. It has been noted that schools in which
children report higher levels of contentment have
more consistent and higher levels of attendance,
greater overall educational attainment, higher self-
esteem, and fewer reports of behaviour issues,
including bullying and disaffection. (Blatchford 1998,
Pelligrini & Blatchford 2000).

Play and playing have been used as the starting point
for direct engagement with children and young people
in an education and therapeutic context for several
years now. In Northern Ireland, for example, the Play
Quest Project (delivered by PlayBoard Northern
Ireland, the national agency for play in Northern
Ireland and funded by the BIG Lottery Fund) begins
the process of promoting participation and decision
making among children of primary school age by
exploring with them their experience of play in the
educational environment. The Play Quest project has
enabled children and young people to have a greater
input into their own playtime experience, thereby

promoting individual decision making and promoting
self-esteem. Through the use of a small grants
scheme, the project has also enabled children to
voice their opinions on the financial aspects of
enhancing their playtime at school.

N

The model of participation and consultation
developed by the project team has been used as the
basis for a series of consultation events for the
Equality Commission for Northern Ireland. This has
facilitated the delivery of statutory guidance to local
government on the necessity and practise of
participation and involvement of young people (‘Let’s
Talk, Let’s Listen: Guidance for public authorities on
consulting and involving children and young people’
(May 2008) Belfast: Equality Commission for Northern
Ireland. The participative model developed through
the project has then served as the basis for promoting
participation, involvement and the children’s
rights agenda within the greater school
environment to  significant  effect
(www.playboard.org).

5
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Using play as a starting point for more therapeutic and restorative
practices has become well established in both Ireland and the
UK, through structured play therapy. Both countries have
professional associations of trained play therapists (Play

Therapy UK www.playtherapy.org.uk and Play Therapy &
Ireland www.playtherapy.ie) both of which offer support for

children experiencing psychological and mental health

issues through the medium of play.

The approaches of both recognise the central role of play in the lives
of children and young people and the fact that play can act as the
starting point for promoting further well-being. Both also emphasise
that freely chosen play has value in its own right and that school
break time is a time for children to engage in self-directed play with
peers. Play, in other words, is the starting point not the end result.

Author

Marc Armitage is an independent researcher and
lecturer in play and the wider social lives of children.
He began his professional career as a play worker in
the early 1980s with Hull Community Playschemes
Association in England. He has represented the play
sector on committees and representative groups and
was for some years the Chair of the Yorkshire and
Humberside Regional Play Association. Marc studied
his PhD at the University of Sheffield and the Kungliga
Tekniska Hogskolan in Stockholm in 2002, studying
children’s experiences of playtimes in the primary
school. Marc specialises in play in the school
environment before, during and after the school day,
working in lreland, the United Kingdom and the
Scandinavian countries. He is also co-director of No
Ball Games! which provides conferences and seminars
for people in the school and children’s workforce.
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Useful contacts

Email:
marc@noballgames.eu
marc.armitage@playpeople.se

Website: “.

www.noballgames.eu
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Post Primary

An Interactive 3D Computer Game
as a Tool to Support the
Counselling Process

Unfortunately, as with direct dialogue, adolescents
are often resistant to traditional games and play
techniques; they like to be treated as adults and will
not engage if they perceive they are being treated as
a child playing games. However, adolescents often
show a great interest in using computers and video
games. For example surveys in the UK report that
53% of eleven to fourteen year olds play video
games four times a week or more, and that 44% play
for more than one hour at a time. Given this
enthusiasm, it is possible that computer games can
offer a new and effective way of joining with
adolescents on their own terms, and help in easing
the difficulties associated with direct face-to-face
therapeutic approaches.

Personal Investigator

Personal Investigator (PI) is a 3D computer game
which incorporates the goal-oriented intervention
model Solution Focused Therapy (SFT). Worldwide
it is the first computer game to integrate this
established intervention approach. In Pl adolescents Figure 1 - Screenshots of Personal
visit the Detective Academy and play the role of a Investigator.

‘personal investigator’ hunting for the clues that will

help them solve a personal problem. Figure 1 shows

several screenshots of the game.
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Pl is primarily a character based game. Rather than
containing fast paced action, which is typical of many
popular commercial games, Pl is based around a series
of conversations with characters the player meets in the
game. At the beginning of the game the player is given
an in-game detective notebook. As they move through
the game they keep a record of their own thoughts and
ideas in this notebook. Solution focused conversational
strategies are mapped into six distinct game areas, as
shown in Table 1. In each area the player meets a
character who talks with them in an informal way and
asks them various questions, which they answer by
typing in their notebook. For example, the first game
character introduces the basic concept of SFT:

“Now | know you started this game because
you have a problem that you want to solve, but
before you enter the academy you must turn

that problem into a goal you want to achieve.
Solution detectives don’t think of problems,
they think only of the goals that lie
underneath.”

The player is then helping in identifying a problem in
their life and in turning this problem into a goal. For
each player, using the solution focused strategies
identified in Table 1 to achieve their goal becomes the
main aim of the game. To complete the game and
graduate from the detective academy players must talk
with each character and answer their questions. Three
of the conversations incorporate video-based stories
in which adolescents describe how they overcame
personal problems using the strategies described in
the game. Upon completing the game, they receive a
printout of their notebook.

Table 1 - a summary of the dialogues and characters used in Personal Investigator

Strategy Brief description

The Goal Setter, based on
Professor Charles Xavier
from the X-Men movies.

Setting Goals

Damini, a forensic scientist,
who specialises in spotting
hidden evidence.

Recognising Exceptions

Inspector Cluso, a younger
version of Inspector
Colombo from the US TV
series.

Coping

Detective Spade, a New
York policeman, who knows
the importance of backup.

Identifying resources

Siobhan, an artist who helps
people visualise their life
without their current
problems.

The Miracle Question

Wrapping up The Goal Setter.

This is the first character players meet. He helps
clients to identify a problem in their lives and then
convert that problem into a goal they want to
achieve. Achieving this goal becomes the objective
of the game.

Exceptions are times when the client's problem is not
present or is less acute. This character helps clients
to recognise and explore these times, with a view to
repeating them more often.

This character encourages clients to recognise ways
they currently have of dealing with their problem,
suggests positive alternatives and explores how they
have successfully overcome past problems.

This character helps clients identify resources, in
particular support from family and friends, which they
can draw upon. Resources refer also to the client's
own strengths ie. things they are good at.

“lmagine you woke up tomorrow and the problem
was solved, how would your life be different?” By
imagining a future without their problems, clients are
motivated to seek a solution.

Having met all the other characters, the player meets
the Goal Setter again. This character congratulates
the player, reviews their progress and shows them
how to print their game notebook.
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Using Personal Investigator in
counselling sessions

Pl is designed for use in individual sessions involving
one therapist and one adolescent. In sessions the
therapist and adolescent sit together at a computer,
but the adolescent has full control of the keyboard
and mouse. The primary aim of Pl is to raise
therapeutic issues though a medium with which
adolescents are comfortable. It was hoped that in-
game conversations would help in creating a context
for more detailed conversations between adolescents
and therapists. In this way the game can become a
third party in the therapeutic interaction and take the
focus off direct face-to face dialogue with a therapist.
Adolescents begin by choosing a username and
logging into the game. The game creates an
individual account for each adolescent, automatically
saving their progress and allowing them to return to
saved games at a later date. They play at their own
pace and choose their own path through the world.
Throughout the game the therapist is a partner in the
exploration of the game world and is no longer an
interlocutor. If the adolescent asks for help, the
therapist can elaborate on the subjects brought up
by the game or answer more specific questions from
the adolescent in relation to their situation.

Very Unhelpful
Unhelpful

Neutral [N
Helpfu!
Very Helpfu!
0 2 4 6 8 10 12

Very Unhelpful 0
Unhelpful 0
Neutral 3
Helpful 10

9

Very Helpful

Figure 2 - Helpfulness ratings for Personal
Investigator on a client-by-client basis.

Evaluations

An initial study has been conducted in which eight
counsellors and therapists used Pl with a total of 22
adolescents. The study included both male and
female clients, aged from 10 to 16, attending mental
health care services due to a variety of difficulties
including depression, anxiety, behavioural difficulties
and bullying. Whilst further trials are required, results
indicate positive benefits of using PI. Pl can help in
building an effective client-therapist relationship, can
assist in structuring sessions, and can assist in
improving client engagement in the therapeutic
process. Figure 2 shows therapists helpfulness to Pl
on a client-by-client basis. The ability of Pl to assist in
building a client-therapist relationship, and the three-
way dynamic created between the therapist, client
and computer, was highlighted by several therapists
as a significant factor in the success of the game.
Comments included:

“It helps to create a rapport and a three way
dynamic. Therapist is not directly posing the
questions. You sit alongside each other
facing the problem. The computer screen
becomes the third party in the room
allowing sessions to be less directive and
more relaxed, opening up the lines of
communication.”

“The flexibility to use computer games
instead of straight talk is valuable. It
emphasises  opening  communication
barriers and joining adolescents at their
level. It provides a focus, and is in line with
their interest level and adolescent methods
of communicating.”
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Ongoing work

Work is currently ongoing to develop and evaluate
several new games. These games implement a
range of therapeutic approaches, including
Cognitive Behavioural Therapy, and target specific
difficulties including depression, anxiety, anger
management and bullying.

Author

Dr David Coyle is a Post-doctoral
Research Fellow with the School of
Computer Science and Statistics at Trinity
College Dublin. His research focuses on
the design and application of new
technologies which can support mental
healthcare services. Further details

and a copy of Pl may also be

C
obtained by contacting the author at
david.coyle@cs.tcd.ie

|
Additional Information
More detailed descriptions of the design
and evaluation of Pl are available in

(Coyle & Doherty, 2009; Coyle, Doherty,
& Sharry, 2009).
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Post Primary

Research on The Practice of
Counselling by Guidance Counsellors
in Post Primary Schools

When will the research be
undertaken?

The research will commenced in February 2010
with the distribution of the questionnaire to
approximately 300 guidance counsellors working in
post primary schools. Focus groups will be
convened in April. Itis envisaged that the report on
the research will be completed by the end of 2010.

What are the expected outcomes
of the research?

It is envisaged that we will learn the following from

the research:

e Your training and support needs - eg your
experience of the training you have received to
date and future supports you require.

e The practice of counselling in schools — eg the
counselling models/methodologies you employ
when working with students, the challenges
that you are presented with, the range of
problems presented by students, how you
employ referral.
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e Your perceptions and expectations of counselling ¢ |Interviews will be held with key personnel from the
— eg your expectations of your counselling role, IGC, the providers of initial education programmes
your perceptions of the challenges to your in guidance counselling, the Department of
counselling role and your expectations of the Education and Science and NCGE.

counselling process.
Who is coordinating the research?

What is the research meth°d°|°gy? The research is coordinated by NCGE with support

from a steering group comprising of representatives
from the IGC, the Directors of Studies in Guidance
Counselling (providers of initial education programmes
in guidance counselling), the Department of Education
and Science, a research psychologist and NCGE.

The research is a combination of quantitative and

qualitative methods.

e A questionnaire was distributed to approximately
300 guidance counsellors working in post
primary schools on the 2nd February, 2010.
Guidance counsellors participating in the
research have the option of completing the Where will the research report be
questionnaire in hard or soft copy. available?

e Six focus groups will be convened nationally in
April. This will provide opportunities for guidance
counsellors to discuss further issues that have
arisen from the findings of the questionnaire.

It is expected that the research report "
will be available from the NCGE website
www.ncge.ie from early 2011.

More information on the research is available from NCGE.




Non-Formal

Studio Schools: Preparing Young
People for the Real World

In this article James Green, Development Officer with the
Studio Schools Trust describes the theory and research
which informs this new school model. Schools are central
to the personal and social development of our young
people. They play a crucial role in equipping them with the
building blocks they need to navigate a complex and often
uncertain world. Yet evidence shows that there is a
concerning gap between what young people require to
succeed in life and the skills and knowledge that the current
education system provides. Of course key qualifications will
always be important. But without the wider skills that young
people need these alone will never be enough. If we are to
ensure that all our young people can thrive, our education
system must equip them with the skills and experience they
need for the future. The world is changing fast and our

education system must change with it.

Few areas have witnessed greater change over the
past thirty years than the British and Irish labour
markets. As manufacturing has increasingly moved
East, the services industries in these countries have
grown exponentially. However, too often young
people are leaving school without the generic
‘employability’ skills that they need to succeed in
these changed economies. ‘Employability’ skills,
such as critical thinking, self-management and the
ability to work in a team, have become increasingly
important. Yet new surveys of unfilled vacancies
confirm that employers are looking for — and not
finding — these amongst school leavers. Academic
evidence backs up the employers’ perspective.
Nobel Prize winning economist James Heckman’s
research has shown that these skills are at least as
important as technical skills in determining
employability, earnings and career success. So how

can we reform the education system to ensure our
young people aren’t left behind in an increasingly
globalised service economy?

This was the challenge that the Young Foundation
and Edge, currently acting through the Studio
Schools Trust, set ourselves when we started work
on a new schools model in 2005. We wanted to move
away from the current approach to education and
develop an innovative model better suited to the
modern world. Four years later and Britain’s Schools
Secretary has announced that the first wave of Studio
Schools will open across the UK from September
next year. In Studio Schools employability skills will
underpin all the schools’ activities. We’ve developed
a pioneering practical approach to learning
specifically designed to ensure that young people are
supported to develop these crucial skills. But more
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than that, students will gain a meaningful insight into
the working world through real work placements.
These will go far beyond the work-based learning or
work experience offered by traditional schools.
Rather, each week students will spend a significant
portion of their time as employees in local businesses
and crucially, they will receive remuneration for their
work, with students over sixteen earning a proper
wage. There is considerable evidence that this
practical, “hands on” approach to education can
successfully motivate the disengaged and better
prepare them for the world of work.

The Studio Schools model has been informed by
extensive research and best practice from around the
world. The key elements of the model are tried and
tested. However, what makes Studio Schools unique
is that they bring these together, for the first time, into
one whole school model. Studio Schools combine the
practical learning pioneered by New Tech High
Schools in the United States with the real work
element that has made Production Schools in
Denmark such a success. They bring together the
small school environments of Rhode Island’s Met
Schools with the personalisation and pastoral care
that has made the South Brooklyn Community High

School world-renowned. Real work, personalisation,
pastoral care and practical learning — these are the
key elements that underpin the innovative Studio
Schools model.

This new approach to learning will make a real
difference to lives of young people. By combining
these proven elements Studio Schools will go some
way to tackling the high levels of disengagement
that have come to define the British and Irish
education systems. The statistics speak for
themselves. At 1.01%, the truancy rate for English
schools last year reached a record high. In the same
year over 240,000 pupils were classed as persistent
truants — missing at least one day a week. Schools
in Ireland are facing similar challenges. According to
2005/06 figures from the school attendance body,
the National Educational Welfare Board, in excess of
46,000 post-primary pupils were absent from lIrish
schools for a full month over the course of the year.
That’s equivalent to 16% of all post-primary school
students.

The Studio Schools approach is already having a
marked impact on these issues. Over the past two
years Barnfield college in Luton has been running
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the national pilot of the Studio Schools concept. This
saw eighteen young people from the college
participate in key elements of the model. The field
trial has been a success, transforming the attainment
of the young people who participated in it. The
students in the trial, many of whom had previously
been disengaged from education, attained grades
that were significantly higher than the average for the
college, a clear indication of the potential of this
more practical learning approach. A similar pilot in
Huddersfield in Yorkshire, further emphasised the
benefits of the model. Running since September
2008, it was targeted at a specific cohort of students
who were disengaged from mainstream education.
The success of the Studio Schools model in re-
engaging these students in their education was
perhaps best reflected by the pilot group’s
attendance figures. They went up to 94.8 per cent
which is nearly five percent higher than the whole
school.

Schools play a crucial role in preparing young people
for the future. Yet for far too many young people the
current education system is failing to equip them
with skills and knowledge they need. The first wave
of Studio Schools marks an important step in the
right direction. Studio Schools will play an important
role in bridging the growing gap between what
young people need to succeed in life and the skills
and knowledge that our education system offers. We
hope that these first schools will only be the start,
marking the beginning of a much larger Studio
Schools movement.

office of an education minister and run a
large youth organisation based in North

Author
James Green is a Development Officer of
the Studio Schools Trust. James has a
background in education policy and youth
work having headed up the Westminster
West London.

Useful Contact

Website ‘\
www.studioschoolstrust.org.uk
Email

emma.nixon@studioschoolstrust.org
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